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THE KORNMEHL EMANUEL PRE-SCHOOL PHILOSOPHY STATEMENT
At Kornmehl we believe that all children have the right to experience learning that is engaging and builds 
success for life. (Early Years Learning Framework). We embrace a holistic approach to teaching and learning 
that recognises the connectedness of our motto, Mind, Spirit and Being. 

Our priority is to ensure each child feels safe, secure and supported, fostering a sense of belonging and 
the opportunity to flourish and learn.

Much of our thinking has been influenced by a range of key active approaches to early childhood, particularly 
the Reggio Emilia approach, Early Years Bush Connections, the Early Years Learning Framework, National 
Quality Standard. Our thinking is also shaped by our Jewish Heritage.

JEWISH LIFE
Kornmehl supports and celebrates cultural diversity, honouring our heritage by providing a rich and unique 
learning experience that values family, history, traditions, cultures and a strong connection to Israel.

Through our daily practice, the children’s knowledge and understanding of the traditions and importance of 
a Jewish heritage are celebrated and cultivated. We cherish the opportunity of being together for Kabbalat 
Shabbat and enjoy the warmth and spirituality that this creates.

We celebrate all Jewish festivals with enthusiasm. We embrace the opportunity to spend time in the 
broader community and in doing so, teach the values of Mitzvot, Tzedakah and Tikun Olam. In keeping 
with our ethos, Hebrew is taught through song, drama, story and a weekly Hebrew lesson with specialist 
teacher, Morah Michal.

OUR PHILOSOPHY



IMAGE OF THE CHILD
We view the child as being capable, competent, creative, responsible, resourceful and resilient.  
We believe that children learn in many different ways. They are experimenters, scientists, researchers, 
artists, collaborators, explorers and observers, each with 100 languages and more to explore.  
We value and encourage all of their learning styles, processes and contributions in their quest to make 
sense of their world.  

Our pedagogical approach is underpinned by the theorists Malaguzzi, Dewey, Piaget and Vygotsky who 
have transformed the perspective of, and practice in, early childhood education. We nurture each child’s 
innate sense of curiosity and wonder, using these attributes to foster a lifelong love of learning. We provide 
a foundation for children to become responsible social citizens of the world.

RELATIONSHIPS AND LEARNING
We believe in the power of collaborative learning, where children work together, plan and engage in shared 
thinking and ideas, reflecting and helping their peers. We value the importance of developing meaningful, 
respectful and positive relationships. 

We believe in the importance of learning to relate to others - a child’s social and emotional development 
is as important as his/her cognitive development. At Kornmehl, we strive to create a culture of listening 
together with the children, families and educators, where everyone’s voice is heard, valued and feels they 
‘belong.’

We acknowledge that families are the most important people in their child’s life and that they have the 
biggest influence on their child’s learning. It is therefore our priority to work closely and collaboratively with 
families and children. We encourage an inclusive culture, where children, families and staff communicate 
effectively and respectfully.



LEARNING THROUGH PLAY
We embrace and acknowledge that children come to the Kornmehl Pre-school with a richness of 
experiences. We believe that childhood is a time to be, to seek and make meaning of the world. We believe 
that children learn best through play. We see play as being the “heartbeat” of our Pre-school program. 
Play provides opportunities for children to learn as they experiment, explore, discover, create, improvise 
and imagine. When children play with other children, they form relationships, test out ideas, challenge 
each other’s thinking, explore language and build new understandings and connections. Play provides a 
supportive environment where children can ask questions, solve problems and engage in critical thinking. 
In these ways play can promote positive dispositions towards learning.

ROLE OF THE EDUCATORS
We view the educator’s role as being a facilitator and researcher in the learning process. We are responsive 
to children’s strengths, abilities, interests and skills and show respect for each and every child. Their 
wellbeing is at the core of our work.

We as educators engage in intentional teaching that makes learning purposeful, thoughtful and deliberate. 
Our project work and learning experiences grow from the knowledge that children bring, the interests and 
ideas they explore and the diversity and richness of our families. We seek ways to build our professional 
knowledge and develop our learning. We are committed to continuous improvement. In our learning 
journey, we become co-learners with the children, families and the community. This reflective practice is 
ongoing and enriches decision-making, developing a culture of professional enquiry. 

We strive to make the children’s learning visible for families, the wider community and ourselves through 
different forms of documentation. Literacy and numeracy skills are learnt both in the context of play and 
through responsive and intentional teaching. It is our belief that, for children to have a positive transition to 
school, they need to be both socially and emotionally prepared.

ENVIRONMENT
At Kornmehl we provide a beautiful and inviting environment that is rich, stimulating and nurturing. Our 
environment evokes imagination and inspires creativity. We see the environment as the third teacher, 
reflecting the interests of the children. We create learning areas that encourage small group collaboration 
and independence. By providing a constant and secure environment, we encourage children to revisit 
activities and experiences, enabling them to learn at their own pace. 

We acknowledge the benefits of children spending large amounts of time in nature, where adventure, risk 
and challenges are vital for enhancing the children’s confidence, physical skills, sense of joy and wellbeing. 
This is reflected in our Bush School program at Centennial Park, where we offer the children longer, 
uninterrupted periods of time to play and be in nature. Our engagement with the outdoors empowers 
children to connect with nature, facilitating their social, spiritual, physical, intellectual and emotional learning. 
We encourage an awareness of environmental responsibilities and implement practices that contribute to 
a sustainable future.



INCLUSION, RESPECT, SOCIAL JUSTICE AND ACCEPTANCE
We are committed to the development and nurturing of mutually respectful relationships with children and 
families within our diverse community of learners. Our program includes and supports children and families 
with diverse abilities and perspectives. Equity and inclusion are key values that influence our program. We 
extend this attitude of inclusion, respect and acceptance to visitors, students, families and educators.

For us as educators it also means promoting a greater awareness, understanding and appreciation of 
Aboriginal and Torres Strait Islander ways of knowing and being. We acknowledge that the Pre-school 
stands on the land of the Gadigal people and that this land continues to be sacred to them.

Our Philosophy is seen as a living document, continually evolving in the light of new research 
the ideas of new team members and input from families. 

PARENT’S VOICE
Lindy Freedman 
“Kornmehl is a Pre-School 
that feels more like a magical 
intimate community. It is a 
warm, inclusive, inviting space 
with many stimulating activities 
and socially responsible 
projects. The staff are genuine 
and passionate and encourage 
a collaborative partnership 
with parents and their child. 
Thought goes into everything 
and you can see the positive 
impact on the children’s 
confidence, curiosity and 
learning.”

Kyra Phillips
“Throughout our time at 
Kornmehl, we have seen time 
and again how the educators 
listen to and observe what 
truly lies in the heart and mind 
of each child; through their 
encouragement and intentional 
approach, our children 
emerge from their Kornmehl 
experiences confident in their 
own unique individuality and a 
firm belief that it will always be 
accepted.”

Sarah Robuck
“The philosophy and ethos 
of Kornmehl is more than 
concepts on a page. The 
philosophy is the heartbeat of 
the Pre-school and interwoven 
in each interaction, activity and 
connection made. While the 
Jewish values, focus on the 
environment, social justice and 
tolerance are all fundamental 
to pre-school, what makes 
Kornmehl so special is the 
effort for connection that the 
educators make, not only 
with the children but with the 
families as well. The genuine 
interest, care and compassion 
displayed by each educator in 
their interactions with parents 
and grandparents, fosters 
a sense of collaboration 
and inclusivity which makes 
Kornmehl a community and 
family.”



Leo P
I like playing 

with my friends 
and doing special 

things with my 
teachers. Bush 
School is good 
because I get to 

see nature.

Alicia    
In the beginning I 
cried because I was 
going to miss my 

Mumma so much and 
now I know I have 
so much fun at Pre-
School, so I don’t 

need to cry anymore.

Luca      

I love coming to 

Pre-school and 

playing outside with 

my friends. Bush 

School is exciting 

because we get to 

climb trees and 

look at bugs.

Tali GI love everything at Pre-school! I like to draw, paint and print. I love to play in the sandpit and make cakes.

Zella
I like doing 

beautiful artwork 
like fairies and 

rainbows. I love to 
play and sing with 

my friends.

Ariella
Everybody is so 

kind at Kornmehl. I 
have lots of friends 
and we play every 
day. I like doing 
plays on the stage.

Maia
It’s special 
because the 

teachers keep you 
safe because they 
look after you.

Eitan
Kornmehl is 

special because 
we can learn.

Leo
I love doing art and making things out of egg cartons. I feel happy at Kornmehl because I can play with my friends.

Levi
I like the outside 

and love to play on 

the slide and run 

down the hill. I lo
ve 

building with the 

magna tiles beca
use 

you can connect 

them and make lots 

of different things.

Tom
I love playing with 
the kinetic sand 
and the blocks. 
I like to build 

castles and space 
ships. I like all my 
teachers because 

they are kind to me.

Sapphira
I like Shabbat. 

I like saying the 
blessings, singing 

and dancing. I like 
to take Bentzi home 
and give him back 
again. The teachers 
are in groups – the 
Starfish, Dolphins 

Eliana
I love playing 

families outside. 
I love how my 
teachers give us 

new practice – they 
“learn” us about 

new stuff!

Jack
 I feel happy when I 
see my teachers and 
friends. I like to 

build with the crates 
outside. We make 

ships, cars and control 
transformers. I also 
like to crush rocks.

Elijah
I like playing dinosaurs and robots with my friends. My teachers help me to learn new things. I have made lots of new friends.
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The new Early Years Learning Framework  (EYLF) was introduced in mid 2010. The aim of this document 
is to extend and enrich children’s learning from birth to five years and through the transition to school. The 
Framework draws on conclusive international evidence that early childhood is a vital period in children’s 
learning and development. The Framework forms the foundation for ensuring that children in all early childhood 
education and care settings experience quality teaching and learning. It has a specific emphasis on play 
-based learning and recognises the importance of communication and language (including early literacy 
and numeracy) and social and emotional development. The Framework has been designed for use by early 
childhood educators working in partnership with families, children’s first and most influential educators.

Early childhood educators guided by the Framework will reinforce in their daily practice the principles laid 
out in the United Nations Convention on the Rights of the Child (the Convention). The Convention states 
that all children have the right to an education that lays a foundation for the rest of their lives, maximises 
their ability, and respects their family, cultural and other identities and languages. The Convention also 
recognises children’s right to play and be active participants in all matters affecting their lives.

Educators will make reference to the EYLF in their day book reflections, as well as in each child’s individual 
portfolio documentation on our EDUCA portal. Parents can view the full Early Years Learning Framework 
document on the following link: https://www.acecqa.gov.au/sites/default/files/2018-02/belonging_being 
_and_becoming_the_early_years_learning_framework_for_australia.pdf

The main vision for the framework is that “All children experience learning that is engaging and builds 
success for life.” In the framework, children’s lives can be characterised by belonging, being and becoming. 
From birth, children are connected to family, community, culture and place. Their earliest development and 
learning takes place through these relationships, particularly within families. As children participate in every 
day life, they develop interests and construct their own identities and understandings of the world.

THE EARLY YEARS 
LEARNING FRAMEWORK



The framework conveys the highest expectations for all children’s learning. It communicates these 
expectations through the following five learning outcomes:

   Children have a strong sense of identity
  Children are connected with, and contribute to their world
  Children have a strong sense of wellbeing
  Children are confident and involved learners
  Children are effective communicators 

BEING
Childhood is a time to be, to 
seek and make sense of the 
world. Being recognises the 
significance of the here and 
now in children’s lives. It is 
about the present, knowing 
themselves, building and 
maintaining relationships with 
others, engaging with life’s joys 
and complexities, and meeting 
challenges in everyday life. The 
early childhood years are not 
solely preparation for the future 
but also about the present.

BELONGING
Knowing where and with 
whom you belong is integral 
to human existence. 
Children belong first to a 
family, a cultural group, a 
neighbourhood and a wider 
community. Belonging 
acknowledges children’s 
interdependence with others 
and the basis of relationships 
in defining identities. In early 
childhood, and throughout 
life, relationships are crucial 
to a sense of belonging. 
Belonging is central to being 
and becoming in that it shapes 
who children are and who they 
can become.

BECOMING
Children’s identities, 
knowledge, understandings, 
capacities, skills and 
relationships change during 
childhood. They are shaped 
by many different events and 
circumstances. Becoming 
reflects this process of rapid 
and significant change that 
occurs in the early years as 
young children grow and learn. 
It emphasises learning to 
participate fully and actively in 
society.



ELEMENTS OF THE FRAMEWORK
The Framework provides broad direction for early childhood educators in early childhood settings to 
facilitate children’s learning. It guides educators in their curriculum decision making and assists in planning, 
implementing and evaluating quality in early childhood settings. The Framework is designed to inspire 
conversations, improve communication and provide a common language about young children’s learning 
among children themselves, their families, the broader community, early childhood educators and other 
professionals.

The Framework puts children’s learning at the core and comprises three interrelated elements: Principles, 
Practice and Learning Outcomes. All three elements are fundamental to early childhood pedagogy and 
curriculum decision-making. Our curriculum encompasses all the interactions, experiences, routines and 
events, planned and unplanned, that occur in an environment designed to foster children’s learning and 
development. The emphasis in the Framework is on the planned or intentional aspects of the curriculum.

The Framework supports a model of curriculum decision-making as an ongoing cycle. This involves educators 
drawing on their professional knowledge, including their in-depth knowledge of each child.

Working in partnerships with families, educators use the Learning Outcomes to guide their planning for 
children’s learning. In order to engage children actively in learning, educators identify children’s strengths 
and interests, choose appropriate teaching strategies and design the learning environment. 

CHILDREN’S LEARNING
Children bring their diverse experiences, perspectives, expectations, knowledge and skills to learning.
Children’s learning is dynamic, complex and holistic. Physical, social, emotional, personal, spiritual, creative, 
cognitive and linguistic aspects of learning are all intricately interwoven and interrelated.

Play is a context for learning that:
 Allows for the expression of personality and uniqueness
 Enhances dispositions such as curiosity and creativity
 Enables children to make connections between prior experiences and new learning
 Assists children to develop relationships and concepts
 Stimulates a sense of wellbeing

Children actively construct their own understandings and contribute to the learning of others. Viewing 
children as active participants and decision makers opens up possibilities for educators to move beyond 
pre-conceived expectations about what children can do and learn. This requires educators to respect and 
work with each child’s unique qualities and abilities.

Educators’ practices and the relationships they form with children and families have a significant effect on 
children’s involvement and success in learning. Children thrive when families and educators work together 
in partnership to support young children’s learning. Children’s early learning influences their life chances. 
Wellbeing and a strong sense of connection, optimism and engagement enable children to develop a 
positive attitude to learning.



PRINCIPLES
The following five principles underpin the practice that 
is focussed on assisting all children to make progress in 
relation to the Learning Outcomes.

Secure, respectful and reciprocal relationships
Educators, who are attuned to children’s thoughts and 
feelings, support the development of a strong sense of 
wellbeing. They positively interact with the young child 
in their learning. Educators who give priority to nurturing 
relationships and providing children with consistent 
emotional support can assist children to develop the 
skills and understandings they need to interact positively 
with others. They also help children to learn about their 
responsibilities to others, to appreciate their connectedness 
and interdependence as learners, and to value collaboration 
and teamwork.

Partnerships
Learning outcomes are most likely to be achieved when early childhood educators work in partnerships with 
families. Educators recognise that families are children’s first and most influential teachers. They create a 
welcoming environment where all children and families are respected and actively encouraged to collaborate 
with educators about curriculum decisions in order to ensure that learning experiences are meaningful.

High expectations and equity
Early childhood educators who are committed to equity believe in all children’s capacities to succeed, 
regardless of diverse circumstances and abilities. Educators make curriculum decisions that promote 
inclusion and participation of all children.

Respect for diversity
Educators recognise that diversity contributes to the richness of our society. Respecting diversity means 
valuing and reflecting the practices, values and beliefs of families. Educators value children’s different 
capacities and abilities and respect differences in the home lives of families. They make curriculum decisions 
that uphold all children’s rights to have their cultures, identities, abilities and strengths acknowledged and 
valued. They provide opportunities to learn about similarities and difference and about interdependence 
and how we can learn to live together.

Ongoing learning and reflective practice
Educators continually seek ways to build their professional knowledge. They become co-learners with 
children, families and community.Reflective practice is a form of ongoing learning that involves engaging 
with questions of philosophy, ethics and practice. Its intention is to gather information and gain insights 
that support, inform and enrich decision-making about children’s learning. As professionals, educators 
examine what happens in their setting and reflect on what they might change.



PRACTICE
Educators promote children’s learning by:

 Adopting holistic approaches
 Being responsive to children
 Planning and implementing learning through play
 Intentional teaching
 Creating physical and social learning environments that have a positive impact on children’s learning
 Valuing the cultural and social contexts of children and their families
 Providing for continuity in experiences and enabling children to have successful transition
  Assessing and monitoring children’s learning to inform provision and to support children in achieving 

learning outcomes.

Holistic approaches to teaching and learning recognise the connectedness of mind, body and spirit. When 
early childhood educators take a holistic approach, they pay attention to children’s physical, personal, 
social, emotional and spiritual wellbeing as well as cognitive aspects of learning. An integrated holistic 
approach to teaching and learning also focuses on connections to the natural world. Educators foster 
children’s capacity to understand and respect the natural environment and the interdependence between 
people, plants, animals and the land.

Educators are responsive to all children’s strengths, abilities and interests. They value and build on children’s 
strengths, skills and knowledge to ensure their motivation and engagement in learning.

Educators are also responsive to children’s ideas and play, which form an important basis for curriculum 
decision-making. In response to children’s evolving ideas and interests, educators assess, anticipate and 
extend children’s learning via open ended questioning, providing feedback, challenging their thinking and 
guiding their learning. Responsive learning relationships are strengthened, and educators and children 
learn together and share decisions, respect and trust. Responsiveness enables educators to respectfully 
enter children’s play and ongoing projects, stimulate their thinking and enrich their learning.



LEARNING THROUGH PLAY
Play provides opportunities for children to learn as they discover, create, improvise and imagine. When 
children play with other children they create social groups, test out ideas, challenge each other’s thinking 
and build new understandings. Play provides a supportive environment where children can ask questions, 
solve problems and engage in critical thinking. 

Play can expand children’s thinking and enhance their desire to know and to learn. In these ways play 
can promote positive dispositions towards learning. Children’s immersion in their play illustrates how play 
enables them to simply enjoy being.

Early childhood educators actively support the inclusion of all children in play, help children to recognise 
when play is unfair and offer constructive ways to build a caring, fair and inclusive learning community.

INTENTIONAL TEACHING
Intentional teaching is deliberate, purposeful and thoughtful. 
Educators who engage in intentional teaching recognise 
that learning occurs in social contexts and that interactions 
and conversations are vitally important for learning. They 
actively promote children’s learning through worthwhile and 
challenging experiences and interactions that foster high 
level thinking skills. They use strategies such as: 

  Modelling and demonstrating
  Open questioning
  Speculating, explaining, engaging in shared thinking
  Problem solving to extend children’s thinking and learning

LEARNING ENVIRONMENTS
Learning environments are welcoming spaces when they reflect and enrich the lives and identities of 
children and families participating in the setting and respond to their interests and needs.

Environments that support learning are:
  Vibrant and flexible spaces
  Responsive to the interests and abilities of each child
  Cater for different learning capacities and learning styles
  Invite children and families to contribute ideas, interests and questions

Indoor and outdoor environments support all aspects of children’s learning.  They promote opportunities for 
sustained shared thinking and collaborative learning. Outdoor play spaces invite open-ended interactions, 
spontaneity, risk-taking, exploration, discovery and connection with nature.



CULTURAL COMPETENCE
Educators who are culturally competent respect multiple cultural ways of knowing, seeing and living, celebrate 
the benefits of diversity and have an ability to understand and honour differences. Cultural competence is 
the ability to understand, communicate with, and effectively interact with people across cultures.

Cultural competence encompasses:
  Being aware of one’s own world view
  Developing positive attitudes towards cultural differences
  Gaining knowledge of different cultural practices and world views
  Developing skills for communication and interaction across cultures

ASSESSMENT FOR LEARNING
This refers to the process of gathering and analysing information as evidence about what children know, 
can do and understand. It is part of an ongoing cycle that includes planning, documenting and evaluating 
children’s learning. 

Teachers should:
  Plan effectively for children’s current and future learning
  Communicate about children’s learning and progress
  Determine the extent to which all children are progressing toward realising learning outcomes
  Identify children who may need additional support
  Evaluate the effectiveness of learning opportunities, environments and experiences offered
  Reflect on pedagogy that will suit the context and the children



The five Learning Outcomes are designed to capture the integrated and complex learning and development 
of all children from birth to age five. The outcomes are broad and observable. They acknowledge that 
children learn in a variety of ways and vary in their capabilities and pace of learning. 

Learning in relation to the outcomes is influenced by:
 Each child’s current capabilities, dispositions and learning preferences
	Educators’ practices and the early childhood environment
 Engagement with each child’s family and community
 The integration of learning across the outcomes

Children’s learning is ongoing, and each child 
will progress towards the outcomes in different 
and equally meaningful ways.

LEARNING OUTCOMES

   We invite parents
to join us on this
       journey of    
              unravelling 
    the Early Years 
      Learning Framework 



OUTCOME 1
Children have a strong sense of identity
 Children feel safe, secure, and supported
  Children develop their emerging autonomy, inter-dependence, resilience and sense of agency
  Children develop knowledgeable and confident self - identities
  Children learn to interact in relation to others with care, empathy and respect

OUTCOME 2
Children are connected with and contribute to their world
  Children develop a sense of belonging to groups and communities and an understanding of the 

reciprocal rights and responsibilities necessary for active community participation. 
 Children respond to diversity with respect
 Children become aware of fairness
 Children become socially responsible and show respect for the environment

OUTCOME 3
Children have a strong sense of wellbeing
 Children become strong in their social and emotional wellbeing
 Children take increasing responsibility for their own health and physical wellbeing

OUTCOME 4
Children are confidant and involved learners
  Children develop dispositions for learning such as curiosity, co-operation, confidence, creativity, 

commitment, enthusiasm, persistence, imagination and reflexivity
  Children develop a range of skills and processes such as problem solving, inquiry, experimentation, 

hypothesising, researching and investigating
  Children transfer and adapt what they have learned from one context to another
  Children resource their own learning through connecting with people, places, technologies and natural 

and processed materials

OUTCOME 5 
Children are effective communicators
 Children interact verbally and non-verbally with others for a range of purposes
 Children engage with a range of texts and gain meaning from these texts
 Children begin to understand how symbols and pattern systems work
  Children use information and communication technologies to access information, investigate ideas 

and represent their thinking. 



OUR PHILOSOPHY
At Kornmehl, we are inspired and influenced by the Early Years Learning Framework and the Reggio 
Emilia philosophy within the context of our own community as well as the wider community. We believe it 
is possible to join education, culture and quality. We do not try to replicate the Reggio Emilia philosophy 
exactly, as it is in Italy, as this would not be possible given that our community has different needs, and 
influences, such as being a Jewish Pre-school and being influenced by Australian culture.

The main vision for the Early Years Learning Framework is that 
“All children experience learning that is engaging and builds success for life.”

Here at Kornmehl, there is an ongoing evolution in our work, where we have developed a culture of 
reflection, questioning and extension in our thinking about the importance of young children enjoying a 
long, happy and challenging early childhood. Our goal is to enrich children’s learning experiences through 
purposeful actions in collaboration with children and families. All the interactions, experiences, activities, 
routines and events, planned and unplanned, that occur in our Pre-school, are designed to foster children’s 
learning and development.

100 LANGUAGES
In Reggio, Loris Malaguzzi, their great educator stated that children have 100 languages – 100 ways 
of being, of communicating and of learning. Our job as educators is to provide children with as many 
different ways of expressing themselves and of being able to learn. Each child is an individual and they 
all learn in different ways. Some children will be able to express their ideas and feelings in words, but 
others find this more difficult. It is important to pay careful attention to the many different languages that 
children use to communicate. We are the facilitators in this journey of learning. Reggio Emilia has done so 
much to transform thinking about early childhood education and allowed us to see that children are more 
competent, more intelligent, and more capable than they are perceived or understood to be.

PARENT INFORMATION



We teach in ways that engage with children and where we respond genuinely to them. Providing an 
individualised experience for each child means that structured, formula teaching is not a practice of our 
teaching. The heart of our teaching is that it is meaningful for each child. Children flourish when they can 
cultivate their own judgments and ideas, their own impressions and sensibilities.

As a project begins to grow, the children continue to play in typical ways, engaging in role playing in the 
dress-up area, building with blocks, assembling puzzles, or exploring sand and water. Life in the classroom 
continues in its usual way, even as some children become absorbed in projects. There are periods of the 
day, and indeed, times during the year, when no obvious project work is underway. We value and nurture 
these times as children continue to learn best and most when they are actively involved in an environment 
that is integrated, meaningful and fun.

THE IMAGE OF THE CHILD
At Kornmehl we talk about “the image of the child.” What do we mean by this? We view the child as:

RELATIONSHIPS AND SOCIAL AND EMOTIONAL DEVELOPMENT
A child, no matter how young, is a human being with many skills and abilities, a thinking, feeling person, 
who is a powerful and active contributor to his/her own development, learning and experience. The child 
comes into the world pre-disposed to form relationships and keen to learn. Our goal is to preserve, protect, 
nurture and expand those pre-dispositions. An important aim at the Kornmehl Centre is to promote positive 
relationships that support children in being the competent, intelligent and capable people that they are.

Collaborator 
It means that education has to 
focus on each child in relation 
to other children, the family, the 
teachers and the community, 
rather than on each child in 
isolation. There’s an emphasis 
on work in small groups.

Protagonist
Children are strong, rich and 
capable. Children, teachers 
and parents are considered 
the 3 main protagonists in the 
educational process.

Communicator
Children have the right to use 
many materials in order to 
discover and communicate 
what they know, understand, 
wonder about, question, feel 
and imagine. This way, they 
make thinking visible through 
their many natural languages.



A big emphasis of the philosophy is on social and emotional development. This very often takes up a large 
part of the day. We teach the children life skills – how to resolve conflict, how to stand up to their peers in 
the right way, how to use their words and not their bodies to resolve anger. 

We teach the children how to respect each other, how to share and take turns and how to take responsibility 
for their own actions and choices they make. This is very often done through role plays in the classroom, 
where the behaviour is brought to the group and discussed collectively and resolved together. We use 
concepts such as red/green light, stop and think. We give the children two choices and explain the 
consequences of making the right or wrong choice.

The Kornmehl Centre is your child’s extended family – caring, sharing and learning together. 
We value your collaboration and participation and welcome you in the experience of your 
child’s educational journey.

THE ENVIRONMENT AND LEARNING SPACES
We consider the environment as the third teacher. The design and use of space encourages encounters, 
communication and relationships. Every corner of the space has an identity and a purpose and is rich in 
potential to engage and to communicate and is valued and cared for by the adults and the children.

Reggio is about openness and differentiated learning spaces within the openness of the room that allows 
children the freedom to choose what they would like to engage in. Each space is telling you what to do 
and creates an identity for the children. This also gives the children security and builds up their confidence 
as it allows them freedom of choice and the ability to make decisions within a protected environment that 
inspires their thinking and learning.

Being able to see in and out of rooms helps us to see ourselves as part of a wider community. We can see 
what is happening elsewhere and feel connected to everyone and everything in our setting. Pre-school is 
about group unity, about creating a learning environment for the children that is flexible and open with an 
emerging curriculum, inspired by the thinking and ideas of the children. 

TEACHERS AS PARTNERS
We, the teachers, are considered partners, nurturers and guides. We facilitate children’s exploration of 
themes; work on short or long-term projects and guide experiences of joint open-ended discovery and 
problem solving. We listen and observe children closely. We ask questions, discover children’s ideas 
and hypothesis and provide occasions for discovery and learning. We as teachers, maintain a close 
relationship with each other. We engage in continuous discussion, and interpretation of our work and the 
children’s work. 

At Kornmehl, teachers view themselves as researchers, carefully watching and listening to children as they 
play and work. As we observe children’s play, we think, talk, and speculate about the underlying interests 
and questions that the children are pursuing. What we learn about children’s understandings, questions, 
and pursuits guides our curriculum planning. Children and adults explore ideas together, learning from one 
another and building their knowledge and understanding together.   



PROJECT WORK
We notice when, some activities and topics of interest emerge; we turn our attention to fostering project 
work around these interests and issues. Sometimes we hope to spark projects by offering ideas, direction, 
or “provocation” from our knowledge of children’s families, the wider community or our own passions. 
Typically project work involves a small group of children. Teachers gather these children into a project work 
group and facilitate the children’s exploration and collaboration. These projects may last a morning, a week 
or several months.

As we undertake project work with children, we foster investigation, building of relationships, and appreciation 
of diversity and divergent thinking.  We want children to develop a love of learning and inquiry, an interest 
in taking on new perspectives and in collaborating with others. We want to enrich their childhoods with a 
deepening sense of belonging to a group that has a growing, collective history.

As a project begins to grow, the children continue to play in typical ways, engaging in role playing in the 
dress-up area, building with blocks, assembling puzzles, or exploring sand and water. Life in the classroom 
continues in its usual way, even as some children become absorbed in projects. There are periods of the 
day, and indeed, times in the year, when no obvious project work is underway. We value and nurture these 
times as children continue to learn best and most when they are actively involved in an environment that is 
integrated, meaningful and fun. A lot of work is done with the children in small groups. We build confident, 
independent individuals who go to school ready to face the challenges ahead.

PLAY
Play, including imaginative play, is the child’s work. Play prepares the child for adulthood, play teaches him 
his place in the world, and play teaches him how to interact with the world. It is play that, in the child’s early 
years, lays a strong foundation for the physical, academic, social and emotional wellbeing that will last a 
lifetime. A child needs to play to grow.



Play gives children an opportunity to practice skills in a non-threatening way. Play helps children make 
sense of their world. It provides children with an opportunity to practice and learn social skills, which are 
one of the most important skills a child requires before going to school.

A child’s love of learning is intimately linked with a zest for play. Whether children are working on new 
physical skills, social relations, or cognitive content, they approach life with a playful spirit. Adults need to 
create appropriate spaces where children can learn and play, and we may need to lend a helping hand  
and, at times even intervene, when things are going wrong. 

The truth is that young children are born with a most wonderful urge to grow and learn and they do this 
best through play. They continually develop new skills and capacities, and with a bit of help from the adult 
world, they will work at all this in a playful and tireless way. 

An important part of play is the capacity for make-believe play or fantasy play. In all stages of dramatic 
play children may play alone or with others. However, the way children engage in social play with others 
changes over the years. The one year old tends to play alone, while social play of two-year-olds is generally 
called parallel play, when young children play side by side without fully interacting with each other. I would 
characterise the play of three and four-year olds as playmate play. The children enjoy playing with each 
other - collaborative play. (with occasional squabbles as part of the play experience.)

Every child does not need to do something special every day. If they spend the day involved in play, this is 
okay. This is how children learn and make sense of the world. It’s an important aspect of their development. 
We relish the times to observe children engaged in play and to listen to their conversations and ideas.  
This is when we learn so much about each individual child, their interests and ideas.

DOCUMENTATION
We use the documentation as communication. We take 
careful consideration with the presentation of the thinking 
of the children and the adults who work with them.

The documentation serves many purposes:
  It makes parents aware of their children’s experiences.

       It allows the teachers many opportunities to better 
understand the children.

   It also shows children that their work is valued

  It makes the children’s learning visible

At Kornmehl we use many forms of documentation, such 
as the day book, documentation displays on the wall, 
documentation in folders around the Centre and children’s 
individual portfolios.



ACTIVITY TIME
In our environment, children can engage in sensory exploration, dramatic play, block building, game playing, 
puzzle work, writing and drawing, reading and art experiences such as painting, clay and collage.

You’ll see children playing with their peers or alone, co-operatively building with blocks, dressing up, 
immersed in constructing with manipulatives, playing with play dough or manipulating clay, reading books, 
sorting tiny objects or writing letters and drawing pictures. You’ll see teachers watching and listening to 
children, asking questions, facilitating their use of materials, offering materials that provoke children to 
stretch their thinking, and documenting their play with photos, notes and stories. 

Small groups of children gather in the learning spaces each day. In these areas, children are invited to use 
many media to explore their ideas and represent their understandings. The learning centres are used for 
focused project work and for spontaneous exploration.

At Kornmehl, we seek to offer children many opportunities to represent and re-represent their understandings. 
We invite children to draw their block structures, or to dictate recipes for their play dough cookies they 
create or a drawing of a beloved animal. We suggest that children move back and forth between media, 
to work on different scales to move from two-to-three dimensions. These opportunities to represent and 
revisit experiences and understandings in a range of media encourage children to extend and deepen 
their thinking, to change perspectives, and to communicate their understanding. For children to develop 
their interests and extend their learning, they need opportunities to become engrossed with ideas and 
activities that interest them. Planning the environment so that they can have the opportunity to come back 
to activities again and again, will help to develop children’s concentration, persistence and diligence.

MORNING MEETING
Each group comes together in the morning for a shared, whole group morning meeting. This is a very special 
and valued time. Children’s questions and ideas are used as starting points for developing their learning. 
Teachers use their skills, knowledge and experience to build on these foundations. Children and adults 
explore ideas together, learning from one another and building their knowledge and understanding together.

A great deal of emphasis is placed on helping children to share their experiences and interests 
and to learn from one another. In this way, they learn the skills of negotiation and co-operation 
and how to play a part as a member of the group.

Morning meetings for all three groups are a time to come together and to greet and meet each other. 
It is a time where the teachers and children sing songs, share stories and experiences, ask questions, 
listen to one another, gather ideas and opinions, record conversations, share information and knowledge, 
discuss and role play rules and social relationships and behaviours, and talk through and discuss planned 
experiences. Morning meeting is also a time to revisit thoughts and engage the senses of looking, hearing, 
touching and smelling. At times the morning meetings have a set agenda, which is discussed amongst 
staff prior to the meeting, at other times the meetings are spontaneous where the children guide the 
direction of the meeting.



LUNCH TIME
Meal times are valuable opportunities for the children’s personal and social development. It is a time to eat 
and relax, but at the same time to socialise and share ideas and experiences that have happened throughout 
the day. All three groups have a staggered lunch on the dining deck. The Seashells at about 12.00 pm until 
about 12.45 pm. The Starfish at about 12.35 pm until about 1.10 pm and the Dolphins at about 1.10 pm 
until 1.45 pm. The teachers sit with the children and assist them throughout the lunch routine. The children 
are encouraged to open their own packets of snacks, cheese etc. Scissors, forks, spoons and garbage 
and recycling bins are placed on each table or on the mats to encourage independence.

We don’t force the children to eat but encourage them to start with their sandwiches first and to at least finish 
most of their lunchbox. We ask you to please continue to provide your child with a healthy and nutritious 
lunch. Please do not give your child chips, lollies, cake or anything with chocolate in, including chocolate 
milk. We often discuss the importance of healthy eating at lunchtimes. Remember that children copy and 
learn from their peers. Don’t be surprised if your child, who doesn’t usually eat carrots or cucumbers, 
suddenly asks you to pack those in his/her lunch box.

It has been most rewarding to see parents responding to our 
request for environmentally friendly lunch packaging. The 
children are also becoming aware of this now and proudly show 
us they have no plastic to throw away. Our lunchtime waste bins 
have decreased significantly, and we thank you for this effort.

Please also remember that we have a Nut Free policy. We have 
children in the Centre who are anaphylactic. Please make sure 
what you provide does not have any traces of nuts as well. 
Please remember no meat, chicken or shellfish is permitted 
in the lunchboxes. Please also be careful of food snacks that 
have a high salt and MSG content for example pizza shapes.  
Pre-packed snacks are not encouraged.

REST TIME
Rest time is an important part of the day. The days at Kornmehl are packed with activities. The environment 
is very stimulating and rest time gives the children a chance to physically rest and emotionally unwind. Most 
of the Seashell and Starfish group are ready for a sleep/rest after lunch. This break can go a long way in 
helping children stay healthy, alert and emotionally centered in the afternoon. It is an important time for 
children to re-energise. Ethically, we cannot keep tired children from sleeping. Children are helped to relax 
by a variety of methods. The room is darkened; the beds are placed head to toe and soft quiet music is 
played. Many of the children have a soft toy or special blanket, which helps them relax and fall asleep. 

We do try as best as possible to accommodate parents’ requests to wake children after a certain amount 
of time has passed. This however, does sometimes prove exceptionally challenging, as the children are in 
a deep sleep and it takes time to get them up. All children who are not sleeping have a quiet period in the 
afternoon where they relax and lie down for about 20 minutes followed by quiet indoor activities in either 
the main activity room or the Seashells classroom.



PARENTAL INVOLVEMENT, COMMUNITY AND COMMUNICATION
We value the parents as part of our community and invite parents to contribute to our program in many 
ways. In the Reggio philosophy, the community plays a vital role to the success of the program. We invite 
parents in the community to be a part of our program too in the following ways:

 taking home the laundry on a Friday
  assisting with baking for various Chagim and concerts
  fundraising
 reading to the children
 sharing a special talent or hobby
 doing an activity such as baking or craft with the children

We have a  Parent Club that meets once a term to organise fundraisers and support the teachers wherever 
possible. Parents are invited to join us in celebrating their child’s birthday at Kornmehl. Parents need to 
book a date with the Director to celebrate their child’s birthday at the Pre-school. Birthday cakes can be 
ordered from the Emanuel School canteen or alternatively from one of the Kosher bakeries. Icy poles or ice 
cream and cones can be brought in as an alternative to a birthday cake.

We love having Grandparents come in too to help. We have a Grandparents Day for them to visit the  
Pre-school and see what their grandchildren are doing here. This is a very special time together. We 
love parents to be involved and value the importance of the link between home and school and the link 
between parents, staff and the children. This ultimately creates the optimum environment for success for 
each child. This is a team approach and linked in with this is open communication and mutual respect. We 
communicate daily with parents about their child’s journey – both the highlights and the concerns. Teachers 
are always available to answer questions and to chat to you about your child’s progress and development. 

Our daybook is an important source of communication too. We hope that parents use this as a point for 
discussion with their children about their day. The daybook is a reflection of the day; it will focus on the 
highlights and very often the photographs speak for themselves and you do not need much text.  Other 
forms of communication include email and our online communication portal – Educa. We have parent 
teacher interviews in Term 2 for all the groups and again in Term 4 for the Dolphins and Starfish. 



BUSH SCHOOL
In 2013, we were privileged to be a part of the first Bush School pilot program down at Centennial Park. 
This was a collaborative project between Kornmehl, Centennial Park and TAFE, Randwick. In conjunction 
with this pilot program, nine staff members completed a unit of competency from TAFE called “Bush 
Connections.” This enabled us to combine the practice with the theory and gain a deep understanding 
of its benefits. The Pre-school now runs our own Bush School Program down at Centennial Park. The 
children walk down to the park together with educators and parents.

They engage meaningfully in the outdoor classroom for three hours at a time and become familiar with 
this space and environment. Over the weeks the children develop a great deal of confidence, resilience, 
independence, and learnt to take risks guided by the educators. They discover many wonderful things 
about the outdoors such as fauna and flora and the changes in seasons. We notice how relationships are 
fostered between the children, as well as how calm they are on their return to Pre-school.

This program has been made possible with continued support from parents. We appreciate and value this 
opportunity for children to spend large periods of time outdoors engaging with nature. The Bush School 
program will continue in 2020. The Dolphins and Starfish will begin their visits in Term 2 and the Seashells 
will join the program in Term 3.

Benefits of Bush School
There is growing recognition of the benefits of children spending frequent amounts of time in nature when 
supported by enthusiastic and knowledgeable professionals. There is also a growing body of research 
on the benefits of increased connection with the natural world. The Bush School approach is a way of 
facilitating learning outdoors in the natural environment for young children, whilst engaging with nature and 
developing sustainable practices within nature. These are some of the reasons that we promote playing 
and learning in nature:



Development of self-confidence – and self-belief that comes from children having freedom, time and 
space to learn, grow and demonstrate their independence.

Language and communication development – development of literacy and language skills, prompted by 
visual and other sensory experiences of participating in bush school. Following children’s interests provides 
different starting points and appropriate content for individual children. Through interacting with peers 
regarding special interests the children become motivated to use real language in real contexts, ensuring 
that language is meaningful.

Motivation and concentration – keenness to participate in exploratory learning and play; ability to focus on 
specific tasks, concentrate for extended periods of time and develop problem-solving skills.

Social skills – increased awareness of the consequences of actions on other people, the acquired ability to 
undertake activities with others either by sharing, or by taking part in co-operative play.

Physical skills – development of stamina and gross and fine motor skills - coordination, balance & agility.

Being in and part of the natural world – helps children to appreciate, understand and care for our natural 
heritage.

Knowledge and understanding – respect for the environment and an interest in their natural surroundings, 
making observations and insights into natural phenomena – seasons, light, weather, wildlife, plants &  trees.

Time in nature – appropriate interactions with nature help children develop powers of observation and 
creativity.

Early experiences – with the natural world have been positively linked with the development of imagination 
and a sense of wonder. Nature alleviates the impact of life stress on children and helps them deal with 
adversity. The greater the amount of nature exposure, the greater the benefits. (Wells, Nancy M. & Evans, 
Gary W. 2003)

Risk full learning – healthy risk-taking opportunities are a vital component of quality outdoor play. Risky 
play introduces a degree of excitement and challenge for children and develops their confidence and  
self-esteem.

Open-ended resources in visually simple spaces – give children the opportunity to be creative, to be 
inspired and to problem solve in an open-ended natural environment.

Physicality – children need to be more active. Movement is critical to each child’s health and wellbeing. The 
physical aspects of their development are promoted through running, climbing trees, and physically being 
in wide-open spaces with a canopy of trees for a roof.

 If we want children to flourish, to become truly empowered, then let us allow 
them to love the earth before we ask them to save it.   David Sobel (1998)  



INTEGRATING JEWISH CONCEPTS INTO THE PROGRAM

Mitzvah – The simple meaning of the word mitzvah is command 
It usually refers to a charitable, beneficial act performed by another person. 

Tikun Olam – repairing our world 
There are so many problems with our world, and all of us have the responsibility to help fix it! Examples 
of Tikun Olam might be: visiting the elderly, making  a meal for someone who is ill or has a new baby, 
recycling, giving pre-loved clothes and toys to the needy, looking after our environment.

Tzedakah – comes from the word justice 
Putting money in the blue box or other Tzedakah tin is part of the Jewish ritual. 

Chesed – compassion and loving-kindness 
Chesed is central to Jewish ethics and Jewish theology and is a common term in the Bible for describing 
God’s love for humankind and God’s special relationship with the Children of Israel.

    Pre-school is a time of 
                        magical thinking; 
         we invite you to join us 
                   on this journey together…



  Children are strong, powerful, cognitive and 
social being’s rich with rights and potentials

  Fosters integral relationships with families. 
Children are capable of relationships with other 
children, with adults and with the environment

  The philosophy encourages extended 
investigations by children as they work on their 
ideas

  Observation by adults of the children’s interests 
is an important aspect

   The Philosophy uses documentation to 
investigate, record and make visible children’s 
thoughts and experimentation

   Valuing of children’s time and pace of being  
– extended time is encouraged to allow children 
to “work” or complete tasks to their satisfaction

   The Philosophy encourages an attitude 
of wonder, respectfulness, openness, 
thoughtfulness and commitment

   The Philosophy supports a strong component 
of collegial support and collaborative planning 
amongst staff

   The Philosophy encourages the exploration and 
hypothesizing through the social construction of 
knowledge and carefully posed questioning that 
provokes thinking

  The environment is seen as the “third teacher”

  Much attention is paid to the look and feel of 
the classroom

  The idea is to create an atmosphere where 
children, families and teachers feel understood 
and at ease

   The environment is seen as a significant 
element of the education and a reflection of the 
school’s culture over time

  The focus on the environment represents 
the value placed on aesthetics, organisation, 
thoughtfulness, provocation, communication 
and interaction

  Major aims in the planning of new spaces 
and the remodelling of old ones include the 
integration of each classroom with the rest of 
the school, and the school with the surrounding 
community

   Entrances capture the attention of both 
children and adults through the use of mirrors, 
photographs, and children’s work accompanied 
by transcriptions of their discussions

  The environment informs and engages the 
viewer through project work on display, found 
objects and classroom materials

  Other supportive elements of the environment 
include ample space for supplies, frequently 
rearranged to draw attention to their aesthetic 
features

  Entrances capture the attention of both 
children and adults through the use of mirrors, 
photographs, and children’s work accompanied 
by transcriptions of their discussions

  The environment informs and engages the 
viewer through project work on display, found 
objects and classroom materials

  Other supportive elements of the environment 
include ample space for supplies, frequently 
rearranged to draw attention to their aesthetic 
features

KEY ELEMENTS OF THE 
REGGIO EMILIA PHILOSOPHY
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